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Abstract-- Education stakeholders in Indonesia have made 

rapid adjustments due to the Coronavirus disease 2019 (COVID-

19) pandemic outbreak that demanded social distancing to avoid 

it. Yayasan Pendidikan Budi Utomo Makassar also issued a policy 

that changed the learning methods from offline to online. The 

current research was aimed to find out the behaviors of students 

facing this sudden policy. It was conducted with a qualitative 

approach. Data were collected from observations of several 

Yayasan Pendidikan Budi Utomo Makassar’s students. The 

results showed that students obeyed the policy. Some of them 

learned and did the tasks as expected, but some others skipped the 

lessons, postponed doing assignments, and complained through 

the online communication media that had been provided. 
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I.  INTRODUCTION 

The COVID-19 pandemic has brought impacts to the 

education system in Indonesia. Many analyses stated that it 

spreads rapidly through human contacts, so then stakeholders, 

including the Indonesian government, are establishing physical 

distance, social distance, and self-quarantine policy. As a result, 

the conventional learning methods that emphasize physical 

face-to-face interactions between teachers and students 

suddenly turn to distance computer or mobile device mediated 

learning [1] which is well known as e-learning [2, p. 8].  

The policy has been also adopted by Yayasan Pendidikan 

Budi Utomo Makassar which runs junior and senior high school 

education integrated with Islamic boarding schools. Since the 

beginning of April 2020, the teaching and learning process has 

been conducted online. It utilizes Kelase, an online learning 

platform that is claimed as a flexible and easy use application. 

It is intended as an educational institution social network. It is 

available in the form of an android application, and can also be 

accessed using internet browsers so that it can be accessed 

anytime and anywhere [3].  

This sudden shift policy decision may become a challenge 

for the students. That is why the current research is conducted 

to find out how these students adapt to the rapid change of their 

learning methods. 

According to Hase, learning can occur if students are ready 

for learning rather than the teachers [4]. Regarding the 

readiness, previous studies which used eight factors, such as 

psychological readiness, sociological readiness, environmental 

readiness, human resource readiness, financial readiness, 

technological skill (aptitude) readiness, equipment readiness, 

and content readiness, found that in Yogyakarta, Indonesia, 

junior and high schools are commonly at a ‘quite ready level’ 

in e-learning system implementation [5], [6].  

Besides of readiness, e-learning also requires students' 

maturity and discipline [7]. The lack of adolescent discipline 

can lead them astray. Especially if they do not get proper 

direction from their parents. Without parents' control, some 

young students are reportedly tempted to access entertainment 

and social media content that is not related to the lesson, even 

though when they first opened the internet they intended to 

learn [8]. The problem is that most parents in Indonesia are 

ignoring their children's internet access [9], while students who 

failed in their courses tended to interact less frequently [10]. 

By using the Technology Acceptance Model (TAM) 

measurements, Sukainah, et al. reported that students of a 

university in Makassar who utilized Kelase, accept it at a very 

high level of acceptance [3]. In another hand, Zhang, et al. who 

questioned whether e-learning can replace classroom learning, 

found that e-learning has several disadvantages, such as lack of 

immediate feedback in asynchronous e-learning, increased 

preparation time for the instructor, not comfortable to some 

people, and potentially more frustration, anxiety, and confusion 

[7].  

The sudden policy may also face the internet usage issue 

since it is not evenly distributed in Indonesia. In 2019, it was 

reported that internet penetration reached only 64% of 

Indonesia's 264 million population. Even then, 55.7% was 

contributed by Java, while other regions contributed 21.6% 

(Sumatra), 10,9% (Sulawesi, Maluku, & Papua), 6,6% 

(Kalimantan), and 5,2% (Bali & Nusa Tenggara) [11]. The non-

internet users will probably find certain problems in its 

implementation.  

Those Alpha generations, the latest millennial generation, 

are believed to be capable of quickly adapting information 

technology [12]. Unfortunately, it is not always a good attitude 

towards computers, directly proportional to students' attitudes 

towards e-learning [13]. 

A previous study that discussed student behavior in e-

learning mentioned that sometimes there are students who skip 

the lesson texts or videos because they do not want to linger in 

reading or listening to lectures that might be boring for them. 

they might prefer to directly ask questions about what they don't 

know rather than being busy looking for answers in the long 

text or video [7].  

Responding to the first online learning experience, Chinese 

and American higher education students expressed feelings of 
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isolation and frustration at the lack of nonverbal cues, and were 

challenged by dealing with verbally assertive group members. 

But on the contrary, they also claimed to like a self-sufficient 

format, the ability to attend classes without the hassles of 

parking or traveling, and the opportunity to reflect and compose 

a good verbal response [14]. 

II.  METHODS 

The current research uses a descriptive qualitative approach. 

It uses Grounded Theory, which is the discovery of theory. It is 

derived inductively from the study of the phenomena it 

represents. The theory is discovered, developed, and verified 

through systematic data collection and data analysis relating to 

the phenomenon [15].  

 

 
Fig. 1 Miles & Huberman Interactive Model components of data analysis 

 

Originally, the steps of the theory research consist of 

initiating research, data selection, initiation, and ongoing data 

collection, data analysis, and concluding the research [16], but 

because the interactive model seems to be similar, then it uses 

Miles & Huberman Interactive Model of Analysis, which 

consist of Data Collection, Data Reduction, Data Display, and 

Conclusions as shown in Figure 1. Activities in the data analysis 

are carried out interactively and continuously until completion. 

It is intended so that there are no unexplained and unrecorded 

situations or contexts. The problem is, if that happens, 

researchers could forget the circumcision of the situation so that 

various related things can turn into meaningless fragments. 

Therefore, the data collection works result must be immediately 

followed by writing, editing, classifying, reducing, and 

presenting [17], [18]. 

 The data collection had been done in April and May 2020. 

Students' behaviors toward the sudden shift of learning methods 

from conventional to online were observed. Data were retrieved 

by direct observation of the researcher on five students of 

Yayasan Pendidikan Budi Utomo Makassar (2 juniors: O1 and 

O2, and 3 seniors: O3, O4, and O5) who were implementing the 

‘learning from home’ policy, and on online communication 

groups (WhatsApp, and Telegram messengers) which were 

involving all the students, the teachers, and the parents. The 

junior and the senior high school students were chosen as 

research subjects because generally they are familiar with the 

internet. They are the Generation Z (the senior students) and 

The Generation Alpha (the junior students) who are natives in 

digital era [19]. The number of the direct-observant were only 

a little due to the limitation caused by the pandemic. The 

amount of that was directly observed was only a small amount 

due to limited space in the pandemic. However, something 

similar has been done by Ku & Lohr [14] who analyzed the first 

experience of online learning by the Chinese students. At that 

time, there were only five Chinese students were taken. 

Moreover, in qualitative research the emphasis is not on the 

number of informants, but on the essence [20]. The online 

communication groups observation was needed for completing 

data of the direct observation. The interface of the Kelase was 

also observed. The observation technique is an alternative 

method of collecting social research data. It is one of the 

empirical scientific activities which relies on the senses. It bases 

on facts, without any manipulation. It is intended to produce a 

description, which can then give birth to a theory or hypothesis 

in qualitative research [21]. 

III.  RESULT AND DISCUSSION 

A.  General Description 

Yayasan Pendidikan Budi Utomo Makassar runs junior and 

senior high school education and integrates it with Islamic 

boarding schools. ICT is a subject that has been taught to 

students since they are in the first grade of junior high school. 

However, students who partly live far away from their parents 

are restricted to the use of communication devices. They are not 

permitted to bring mobile phones to school, or boarding, except 

at certain times, such as when examinations are based online. 

Long-distance communication between parents and children is 

delivered using official devices with the help of operators. Also, 

for reporting and updating students' needs and circumstances, 

parents and homeroom teachers form online communication 

groups. 

Since the outbreak of the COVID-19 pandemic, when then 

the Indonesian government encouraged people to work, study, 

and worship at home, students were repatriated, and learning 

was changed from conventional methods to online. The 

platform used is Kelase. 

B.  E-Learning Registration 

Notification of the implementation of the online learning 

policy was announced one week before the implementation day 

(April 1st, 2020) through the parents and the teachers’ 

communication messenger groups (WhatsApp). It was 

accompanied by the application’s manual guide and followed 

by the making of a new messenger group (Telegram) that 

involved all the students too. The new group is intended as a 

medium for announcements from the school, and as a media for 

consultation if students or parents find things that are unknown 

or confusing about school policies, or use the Kelase 

application. 

Base on observation on a WhatsApp group (8th Grade), on 

March 29th, some parents had reported that their children had 

been registered to the online application, but some other found 
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had not been. Seen in Figure 2, the homeroom teacher 

announced the names of students who had not been yet 

registered that day. 

 

 
Fig. 2 Announcement about unregistered students 

Some students were registered by their parents, but some of 

them registered themselves. Some registrants (both parents and 

students) followed the guidelines provided until they succeeded 

to register, but some failed. Some of those who failed, asked 

questions through the communication groups, while some 

other, especially the students, asked their classmates who they 

think were more understanding, as found in WhatsApp group 

when the teacher asked whether a student has been registered 

or not: “Assalamualaikum...  Maaf mau tanya apa A*** sdh 

terdaftar belum ya...?” the parent then answered that the student 

was being instructed by his classmate: “A*** lgi proses mau 

daftar bu'...lgi di ajar jg sma tmn2x di grup kelas.” After that 

day, the teacher has never been posting such an announcement 

anymore. It indicates that all students had been registered. 

In the registration step, there were no notifications from 

parents or students who did not agree with this policy 

implementation found. Most questions that arose in the 

communication groups were about the registration guides and 

the details of learning methods that would be implemented. In 

this case, the school management had the authority to change 

learning methods to become online. Students whose learning 

activities had stopped due to being returned home after the 

COVID-19 pandemic, inevitably, had to follow the policy. This 

finding is in line with the institutional theory which states that 

stronger entities can exert coercive pressure on weaker or 

dependent entities [22]. This is also in line with the finding 

which showed that the IT adoption model in the MSME sector 

was isomorphism, where one that influenced this behavior was 

the regulatory pressure [23]. 

Based on the observations, since online learning could be 

accessed through internet browsers, the devices they used for 

accessing it varied. Some used smartphones, while some others 

used laptops or desk-computers, or mixed devices. Some of 

them (O3 and O4) already had their own ICT devices even 

before the policy, but some others were lent by their parents 

during the online policy because they had not owned them 

before. Some families in Indonesia indeed provided smartphone 

facilities to children even from an early age, while some others 

did not [9], [24]–[26]. 

C.  Subject Matters 

The subject matters were presented by the teachers in 

various ways. Some teachers sent it in the form of presentation 

slides, some others present it in the form of reading material 

from textbooks, explanatory videos, and lesson points that 

students must find on their own via the internet. 

Based on observations on the students, they seemed to be 

inconsistent in reading/watching/listening to the subject matter. 

Two observed students (O1 and O2) were usually really 

accessing the subject matters. However, they were also 

sometimes found to go directly to the assignments given 

without reading/watching/listening to the subject matters 

provided. Besides, they also sometimes only downloaded or 

opened subject matters, but did not read/watch/listen to them at 

all. When interviewed, they admitted that they did it because 

they targeted a higher percentage of the learning achievements 

which were updated and displayed in Kelase like what is shown 

in Figure 3. This is in line with a previous study that stated some 

students skipped the lesson texts or videos so that they did not 

get bored [7].  

Besides, due to the flexible access hours, where lessons and 

assignments could be accessed at any time of the day (24 hours), 

both observed students became moody in opening the lessons. 

Sometimes they were diligent. They took the initiative 

independently to open the lessons their selves, to the point that 

they contacted their teachers to ask if the subject matters or 

assignments had been uploaded or not, but sometimes they were 

lazy and procrastinate to do it. That was why, their parents 

reminded them, and sometimes even force them to do it. The 

finding supports a previous study which stated that some of the 

self-regulation strategies are strong predictors of academic 

procrastination [27]. 

One of the mobile internet characteristics, which is 

accessible anywhere [28], seems to impact student behavior 

when studying online. It was found in the observation that they 

chose places they feel comfortable for studying. Some of them 

were choosing to be alone in the room, on the balcony, in the 

garage, or in other places. Some others chose crowded places, 

like the living room or television room, where other family 

members (relatives or parents) were also there.  

 

 
Fig. 3 Lesson’s achievement display 
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Besides, two observed students (O2 and O3) had been found 

fell asleep while studying/doing assignments. Besides that, O1, 

O2, O3, and O4 got caught playing games, watching videos, 

and/or accessing social media, which were not related to the 

lessons or the achievements of the learning targets. It is in line 

with a previous study that found students were often tempted to 

access things that unrelated to their lesson when accessing the 

internet [8].  

To use the online application, initially, the two junior 

students who were observed (O1 and O2) were guided or 

assisted by their parents, but after a week of using it, they were 

then able to access on their own. On the other hand, three other 

observed students (O3, O4, and O5) who were senior students, 

accessed Kelase on their own, without the help of their parents. 

If there is something they don't understand, they asked 

classmates or the administrator (who was one of their teachers) 

who through the Telegram group. Some children indeed do not 

like being watched by parents. Likewise, many parents do not 

care much about what children access from the internet, 

because they think that their children understand ICT better [9], 

[29], [30]. 

D.  Assignments 

The assignments were also in a various model. Some 

teachers asked the students to answer questions (quiz), while 

some other asked the students to make summaries of the 

lessons, draw, or making presentation/practicum videos.  

Same to the subject matters, based on observations, students 

were moody in My gratitude goes to the management of 

Yayasan Pendidikan Budi Utomo Makassar for allowing this 

research which is originally part of the institution’s evaluation 

research of the implementation of online learning policies in 

SMP dan SMA Plus Budi utomo Makassar,doing the 

assignments. sometimes they were diligent, but at other times 

they were lazy and put off doing it. Some students (O1, O2, and 

O5) had been late submitting assignment reports. They had 

passed the specified deadline, so the work they did could not be 

uploaded anymore into Kelase. Indeed, they sometimes did not 

pay attention to the deadline for submission, even on the 

existence of the assignment. This behavior results in the non-

achievement of learning targets in the Kelase update view. 

After this occurred, then parents of O1 and O2 became more 

concerned about their children's learning achievements. After 

getting the Kelase accounts in the role of parents, they always 

checked the subjects and assignments that had been accessed 

and done by their children and those that had not. If there was 

not yet, then they would remind or sometimes force their 

children to read/watch/listen to subjects and do assignments. 

O3, O4, and O5 who are more independent had also 

experienced being late. After that, they relied more on their 

social networks to remind each other. 

Until the end of the observation, about 6 weeks from the first 

time the learning from home policy was implemented, there 

were still some students who did not do the assignment within 

the specified time limit. This was proven by the fact that some 

teachers still often announced the names list of students who 

had and had not submitted the assignment reports. The 

announcement was delivered through the WhatsApp and 

Telegram groups. 

Found in observations of the Telegram group, some students 

who did not do the assignment or were late to submit it 

complained in the group. Some revealed that too many lessons 

and assignments were given so that they had difficulty in 

allocating times, especially during the times that coincided with 

month Ramadhan, where they were fasting. Some claimed not 

to do the assignments because they did not understand and were 

uncomfortable with the online learning or the way of certain 

teachers in delivering the subject matters. Besides, some of the 

assignments were claimed too hard to do. Network error or 

signal loss also became an issue in this matter. An example of 

a complaint chat is shown in Figure 4. Also, O1 and O2 reported 

that they more likely prefer the conventional classes because 

assignments in there were fewer and had a longer period than 

the online classes.  
 

 
Fig. 4 Complaints submitted through the telegram group 

 

In doing the quiz task, all observed students were looking for 

answers from the subject matters those given by the teachers. 

Besides, they also discuss with classmates, or seniors through 

their social networks. They also sometimes use search engines, 

wikis, blogs, etc. to help them answer questions. They even 

sometimes use the internet for cheating. In the digital age, 

digital cheating is commonly found done by students [31]–[33]. 

E.  Communications 

The establishment of the online communication forums that 

involved the teachers, the students, and the parents seemed to 

be quite useful in this rapid change of learning methods. The 

group looked lively, with all-way communication from group 

members. The teacher used it to notify announcements to 
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students, and automatically cc them to parents. Thus, the things 

that needed to be considered by students could be monitored 

and assisted by their parents. The teachers also opened 

opportunities for the students to consult with them about the 

learning, the lesson, or the assignments.  

Likewise, complaints, input, and questions from students 

and/or parents could be accessed by all members of the group, 

so that they could support each other, answer, or might already 

be represented by group members who asked/spoke. A previous 

study also found the same. Students rather searched information 

on the internet or peers than asked their teacher [34]. 

Besides, it was also found that most of the group members 

did not use a formal language when they texted (e.g. Figure 4). 

They preferred to use non-standard words to do conversations. 

O1 reported that this way of communication was no different 

from conventional classroom interaction. It commonly 

occurred, even in other schools in Indonesia [35]–[37]. 

It is found that since the first step (registration) and so on of 

the online learning methods, some of the students preferred to 

ask his/her classmates for something he/she doesn’t understand. 

It indicates the same result with studies that reported some 

students are reluctant/afraid/shy to ask their teacher [38]–[41]. 

On the contrary, some other students dared to ask the teacher or 

speak openly in the online chats group. This result is in line with 

previous studies that stated online learning increases the 

courage of students to ask the teacher or speak in front of the 

class [42]–[44]. However, online learning is not about directing 

students to prefer asking their social networks to their teachers 

[45], but it is intended to help people achieve the learning 

objectives [46]. 

IV.  CONCLUSION 

With a sudden change in learning method policies, several 

student behaviors were discovered. School management policy 

that required online learning methods could not be rejected by 

students. Inevitably, they finally followed the policy, although 

some of them had difficulties when registering and/or felt more 

comfortable with conventional classes where assignments were 

fewer in number and time was less stringent.  

Flexible time and place of learning results in some of them 

lazing around and delaying learning or doing assignments. This 

problem is a little solved with the support of parents who always 

supervise, encourage, and guide their children. 

When they encountered difficulties, both in terms of 

application and subject matter, students tended to prefer looking 

for information from the internet or friends, rather than the 

teacher. However, some of their courage to communicate with 

the teacher was still there. They even dared to complain through 

open communication media between students, teachers, and 

parents about the assignments that too many, and so on. Their 

communication styles when online were no different from their 

language when in offline schools. They used non-standard 

language when communicating, both to the colleagues and the 

teachers. 
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